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Welcome to Stage 8 of Cambridge Lower Secondary English. 

We have designed this book not only to help you extend your English skills,  
but also to introduce you to some fantastic stories and articles from around  
the world.

You will encounter dramatic tales about dangerous animals, mysterious 
islands and deadly situations. You will also discuss important topics, such as 
climate change and how humans treat nature. There is a wide range of fiction 
and non-fiction texts from international writers, all of which have been 
specially chosen to appeal to readers of your age.

You will read two full-length stories in this book. The first one, 
‘Grandmother’s Song’, explores the importance of families and growing up. 
The second, ‘The Plantation’, is about a discovery that leads to disastrous 
consequences. Both stories will give you a good understanding of how 
writers structure their work, and allow you to explore themes in a more 
detailed way.

We hope you will enjoy writing stories in a variety of genres, such as 
fantasy and adventure, as well as practising your argumentative skills. 
There are opportunities to study poetry, perform your own drama 
script, and use language in lively, interesting ways.

You will also have many opportunities for speaking and listening as 
you discuss your responses to texts and issues affecting your lives. 
The projects at the end of each unit build on the knowledge you 
have acquired, and allow you to practise the key skills of research 
and presentation that you will need for future study and work.

We really want you to enjoy the texts and activities in this book, 
and make use of the assessment and reflection features. They will 
help develop your independent learning skills, and will allow you to 
see just how much progress you are making.

Good luck on the next stage of your learning journey.

Graham Elsdon

Introduction

3

 Introduction
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 Contents
Page Unit Text type Reading Writing Speaking/Listening Language focus 21st century skills

8 1 Nature and 
humans

Contemporary fiction; non-
fiction (travel writing); poetry; 
non-fiction (science topic); 
personal account

When the Mountains Roared; Higher into the Hills; ‘The 
Eagle’; poetry by Tu Fu (‘Loneliness’, ‘Visitors’, ‘Written 
on the Wall at Chang’s Hermitage’); ‘Climate change: a 
natural process’; ‘We’re destroying our home’; ‘Tsunami 
witness: I saw the sea start to rise. There was terror and 
anguish’

Audio drama; writing 
informally; imaginative 
accounts

Pair discussion and prediction; 
script reading; discussing 
views; audio biography; 
reading a poem aloud; 
discussing text structure

Verb tenses for effect; features 
of poetry: end-stopping/
enjambment/caesura; formal 
and informal language; 
strategies for working out 
unfamiliar words

Creativity; collaboration

38 2 
‘Grandmother’s 
Song’

Short story (moral tale) poem; ‘Grandmother’s Song’; ‘Jessie Emily Schofield’  Combining techniques; 
analysis of structure; writing 
dialogue; analysing theme; 
biographical account

Pair and group discussion; 
unseen dialogue                  

Figurative language; reporting 
verbs to show character and 
mood

Critical thinking; 
communication

64 3 Strange 
islands

Non-fiction for different 
audiences; pre-20th century 
prose; modern drama; 
contemporary prose

‘The Oak Island mystery’; ‘The kool kidz diggin’ for 
Kidd’s treasure’; ‘Odd Islands Around the Globe’; 
Treasure Island; The Lost Isle of Tamarind

Writing a monologue; writing 
a play; account from a 
character’s viewpoint

Pair discussion; individual 
speaking; performing a play                                 

Punctuation for effect;  
dialogue in play scripts; 
strategies for spelling 
unfamiliar words

Collaboration; creativity

91 4 This is the 
modern world

Non-fiction articles; 
argumentative texts; 
entertaining articles; text 
summaries; contemporary 
fiction

‘How the web was born’; Sir Tim Berners-Lee: a brief 
guide; two views; a blog; ‘The future is here!’ article; 
‘Rise of the Machines’; The Queue; Leila; ‘Why we love 
terrible stories’; The Maze Runner 

An article for an older 
audience; a persuasive 
speech; a story submission; 
describing setting 

Pair and group discussion            Placement of sentence types 
for effect; clarity of language; 
choice of synonyms

Creativity; critical 
thinking

120 5 Heroes Discursive writing; 
argumentative writing; 
contemporary prose; newspaper 
article; online advice text; 
newspaper accounts; drama

‘Modern heroes’; ‘The age of false heroes’; Tokyo; ‘Life 
as a young carer’; ‘Supporting Young Carers’; ‘A super-
real type of film’; ‘Stan Lee’s final creation was a Chinese 
superhero’; ‘Enviros’

Writing a counter-argument; 
a character in a challenging 
setting; a blog from a 
character’s point of view;  
film script

Pair discussion; script 
performance; debating views   

Coordinating conjunctions and 
subordinating conjunctions in 
argument writing; imperatives 
and modal verbs in advice texts

Social responsibility; 
collaboration

148 6 Monsters Non-fiction magazine article; 
online article; pre-20th century 
prose; poetry; newspaper article

‘The Hunt for Chupacabra’; ‘How Monsters Under the 
Bed Became a Common Childhood Fear’; ‘The Selfish 
Giant’; ‘The Scorpion’; ‘Shadow of the Scorpion’; 
‘Monster fatbergs weighing more than 1000 tonnes 
cleared from London sewers’ 

Account writing; design 
a leaflet; write a fable; 
comparing poems; 
imaginative account

Pair and group discussion Emotive language; extended 
metaphors

Critical thinking; 
learning to learn

174 7 ‘The 
Plantation’

Short story (tragedy) ‘The Plantation’ Diary entries; understanding 
characters; monologues; 
analysing technique 
combination; personal account 
from character’s perspective; 
report writing

Pair and group discussion; 
monologue; news report 

Adjectives to show specific 
qualities; active and passive 
voice

Social responsibility; 
creativity

200 8 Choices and 
decisions

Pre-20th century drama; poetry; 
short story; analytical article; 
newspaper account; blog; 
argumentative writing

The Merchant of Venice; ‘The Road Not Taken’; ‘No 
Going Back’; ‘Top 10 ways to make better decisions’; 
’Tourist feared he would die’; ‘To be a refugee is to 
make impossible choices’; ‘Do developed countries have 
a responsibility to welcome refugees?’

Writing a drama scene; writing 
a poem; account writing; 
personal response; writing  
an argument

Pair, group reading/
performance and individual 
discussion

Adverbs of manner and 
degree; adverbs of time; 
linking adverbs; prepositional 
phrases

Learning to learn; 
communication

225 9 Endings Personal writing; poetry; 
autobiography; contemporary 
fiction

‘I was the sun, and the kids were my planets’; ‘To a 
Daughter Leaving Home’; ‘Home For Thanksgiving’; 
Taming the Tiger; When the Mountains Roared 

Responding to feelings; 
comparing poems; trailer 
script writing; debating 
heroism

Pair, group and individual 
discussion

Coordinating conjunctions; 
present participles

Creativity; collaboration
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 How to use this book
This book contains lots of different features that will help your learning. These are explained below.

This list sets out what you will learn in each 
session. You can use these points to identify  
the important topics for the lesson.

This contains questions or activities to help find 
out what you know already about the topics  
in this session.

Important words are highlighted in the text 
when they first appear in the book. You will find 
an explanation of the meaning of these words 
in the margin. You will also find definitions of 
all these words in the Glossary and Index at the 
back of this book.

You will have the opportunity to practise and 
develop the new skills and knowledge that you 
learn in each session. Activities will involve  
answering questions or completing tasks. This 
will also include listening activities where you 
hear a sound recording.

This will provide you with explanations  
of important content relating to grammar  
and language.

Each tip will help you to develop a technique 
or skill connected to reading, writing, speaking  
or listening.

Getting started

How would you defi ne the word ‘verb’? In pairs, write a list 
of verb types with examples. Then think of a wild animal and 
describe how it moves to your partner, using powerful verbs. 
For example, ‘This animal sprints across grassland, hunting its 
antelope prey’ (a cheetah). Try to guess each other’s animal.

In this unit, you will explore the ways that people interact with nature. 
You will read extracts from a novel, analyse a series of poems and consider 
environmental issues. As you work through the texts and activities, 
think about how they show the relationship between people and nature.

  1.1  The leopard
In this session, you will:

• look at how structural features can be used 
for effect

• consider how verbs can be used in descriptions

• explore how a writer combines structural and 
language techniques

• discuss what might happen next in a story.

1  Nature and humans
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1   Nature and humans

2 In f iction, writers structure their stories to include and develop 
different tones and effects. In this extract, the writer initially 
establishes a peaceful tone, but as the story develops a sense of 
danger emerges. 

 In pairs, carry out the following tasks:

a Summarise the story so far. 

b Identify the point in the extract where the tone changes.

c Make notes on the effect this change of tone has on 
the reader.

Key words

fi ction: stories 
about imaginary 
characters and 
events
tone: the way that 
someone speaks 
or how a piece of 
writing sounds, 
which helps 
suggest mood 
and feelings 
summarise: to 
explain the main 
points of a text in 
a few words

Language focus

When selected carefully, verbs can really bring a description to 
life. One of the key decisions writers make is which verb tense 
to use. Past tense verbs describe events that have already 
happened. The difference in time between when the story is 
narrated and when it occurred adds some distance to the tale. 
This can make a story seem more natural – when we recount 
experiences, we do so from a point after they have occurred. 
Present tense verbs make the action seem more immediate, 
which can create a sense of excitement, drawing the reader into 
the story. Look at these examples.

• Amir blasted the football over the wall.

The past tense verb has the effect of looking back at a dramatic 
moment. The action seems to ‘stand still’ as we observe Amir’s 
actions at a distance from a point in the future.

• Amir blasts the football over the wall.

Here the actions seems immediate, almost as if we are 
there at the moment it takes place.

3 In Extract 1, the writer uses present tense verbs such as 
rises, spots and walk. Write a paragraph commenting 
on the verbs the writer has chosen to build detail in this 
extract. You should also explain the effect of using the 
present tense.

17

1.2  The mysterious fi gure

3 One way to work out the meanings of words that are unfamiliar 
to you is to look at their context. This means reading the words 
around the unfamiliar word and understanding what is happening 
in the story at that point. 

 For example, look at the word rummage in the extract. Now look 
carefully at the whole sentence, and at what happens just before 
and just after it. You know that the narrator is looking for the 
memory card among the branches so you can make a sensible guess 
that rummage means ‘to search roughly’. Work out what the words 
foliage and cradle mean. Then check your answers in a dictionary.

4 In Extracts 2 and 4, the writer makes references to the title of 
the novel, When the Mountains Roared. Find these references in 
the extracts, and write a short explanation of how they link to 
what is happening in the story. Consider what the writer is 
suggesting about:

• nature’s response to the death of the leopard

• the narrator’s reaction to the cub.

5 ‘This story shows the worst of human attitudes to the natural 
world.’ How far do you agree with this statement about When 
the Mountains Roared ? Write a paragraph explaining your view. 
Use references from the text to support your ideas.

‘Is that a cub?’ asks Praveen, in awe.

I nod and hide the leopard cub in the inside of my jacket to 
keep it calm and carry it down the slope. As I cradle the cub, 
my heart feels ready to burst with love for it. 

The mountain is silent apart from howling wind.

Writing tip

When listening 
for main points in 
a spoken account, 
focus on dates 
and key events 
that stand out as 
important.

Summary checklist

 I can use voice and gesture to convey a character in dialogue.
 I can write an audio script based on a prose text, incorporating 

information from the narrative.
 I can use context to work out the meaning of unfamiliar words.
 I can respond to a task, giving my own view and using 

references to support it.

24

1   Nature and humans

Key words

symbol: a literal 
object that stands 
for or represents 
something else
end-stopped: 
where a line of 
poetry has a full 
stop at the end
enjambment: 
where one line of 
poetry continues 
on to the line 
below
caesura: a 
break within a 
line of poetry 
where either 
punctuation or 
the rhythm of the 
poem indicates a 
pause

Language focus

In poetry, different effects can be created by varying the length 
of lines and how they are punctuated.

• Some lines of poetry have a punctuation mark at the end – 
they are end-stopped or use a comma.

• Sometimes a poet will use enjambment to create a sense of 
movement or to make the poem sound like a monologue.

• Poets may also decide to use punctuation in the middle of a 
line (caesura) to signify a pause.

Look at this example.

A hawk hovers in air. 
Two white gulls float on the stream.
Soaring with the wind, it is easy
To drop and seize
Birds who foolishly drift with the current.

The first and second lines are end-stopped. They make the 
reader pause and focus on the two birds. A sense of stillness is 
created, as if the hawk and the gulls are waiting. 

The next three lines are one sentence split over three lines. The 
comma after wind creates a caesura. Then enjambment is used 
to suggest the movement of the birds as they soar, drop and 
seize. Notice how the punctuation choices are tied to the ideas 
in the poem.

3 ‘In this poem, nature acts as a symbol for human behaviour.’ 
Write a brief  explanation of what this statement means.

‘Visitors’
4 In pairs, take turns to read ‘Visitors’ by Tu Fu aloud. As you read, 

use your voice to convey the tone of the poem.

• Pause when commas and full stops indicate end-stopping 
or caesura.

• Consider where in the lines the pauses and enjambment fall.

 How does this choice of punctuation and position convey the 
personality and feelings of the narrator? Discuss this in pairs.

1.2  The mysterious fi gure

1 This part of the story is very dramatic. It shows characters in 
confl ict, experiencing a range of emotions. It includes dialogue and 
ends on a moment of tension – the reader is unsure whose side the 
unnamed person is on. 

 In groups of three, read the dialogue – the words spoken by the 
narrator (Ruby), Toad and Garjan. Use your voice and gestures 
to show the emotions they are feeling.

Speaking tip

When reading dialogue aloud, remember to think about the 
context. Consider who your character is speaking to, how they 
might be feeling and any actions they would be carrying out at 
that point in the story.

2 In groups of three, rewrite Extract 3 as an audio drama script. 
Use the original dialogue but remember that drama scripts do 
not have a narrator, so you will need to consider how to convey 
the information that comes from the description rather than 
the dialogue. You will need to show the confrontation, the 
narrator’s thoughts about the leopard and the shadowy fi gure 
that appears at the end. You could do this by adding more 
dialogue or using sound effects.

 Remember to add names into the dialogue so listeners will know 
who the characters are talking to. For example, Ruby: Get back, 
Praveen! tells the reader who the narrator is talking to.

15

Writing tip

Scripts are set out 
in specifi c ways. 
Character names 
are written at the 
side and tone of 
voice is shown in 
brackets. Sound 
effects and stage 
directions are 
also shown in 
the body of the 
script.

Key words

dialogue: 
conversation 
between two or 
more characters, 
written as direct 
speech
gesture: 
movements of the 
hands or arms to 
add emphasis or 
bring a story to life
context: the 
situation within 
which something 
exists or happens
audio drama: a 
play that is heard, 
rather than seen, 
by the audience
stage directions: 
words in a script 
that explain what 
is happening on 
stage or tell the 
actors how to 
move and speak

Peer assessment

Swap scripts with another group. 

• What details did the other group include in the script that 
were not in yours? 

• Were these details important or effective?

• How well do you think a listening audience would be able to 
follow the action from the script? Give feedback, explaining 
your reasons.
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After completing an activity, this provides you 
with the opportunity to either assess your own 
work or another learner work’s.

This contains questions that ask you to look 
back at what you have covered and encourages 
you to think about your learning.

This list summarises the important topics that 
you have learnt in the session. 

These questions look back at 
some of the content you learnt 
in each session in this unit. If 
you can answer these, you are 
ready to move on to the next 
unit.

At the end of each unit, there 
is a group project that you can 
carry out with other learners. 
This will involve using some of 
the knowledge that you  
developed during the unit. 
Your project might involve 
creating or producing  
something, or you might all 
solve a problem together. 

58

2   ‘Grandmother’s Song’

Key word

fl uently: smoothly 
and easily

• Then, think about how you will structure your writing. What 
order will you reveal the information?

• Choose appropriate layout features such as subheadings and 
pictures to present your writing in an effective way.

• Use standard English and formal language.

• Write fl uently in clear handwriting.

Self-assessment

When you have drafted your text, read it though, considering the 
following questions:

• Is your structure clear and effective?

• Have you used standard English and an appropriate level 
of formality?

• Are your grammar and punctuation accurate?

Edit your work to improve it.

Summary checklist

 I can explain how themes and ideas are developed in a text 
and how they relate to other texts.

 I can identify and summarise the main and subsidiary points in 
a text.

 I can write, evaluate and edit a biographical account.

  2.6  Comparing texts
In this session, you will:

• compare and comment on texts with similar themes

• explore the conventions of folk tales

• make a reasoned choice about which stories to read.
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Tu Fu’s poems 
present nature as 

aggressive.

Tu Fu’s poems 
show that nature is 

beautiful.

• What were the challenges of comparing two poems?
•  What advice would you give to someone about to attempt 

this activity?

Tu Fu’s poems show 
that nature can have 
a positive effect on 

humans.

The voice of each 
poem sounds 

thankful.

The voice of each 
poem is sad.

‘Written on the Wall at Chang’s Hermitage’
Now read a fi nal poem by Tu Fu.

7 a  Make notes on how nature is presented in the poem.Think 
about voice and choice of end-stopping and enjambment. 

b Look more closely at the use of language, particularly aural, 
tactile and visual images. For example, you could explore the 
feeling of isolation created by the sounds of the chopping 
wood amid the silence of the mountains. 

Key words

aural image: 
an image that 
appeals to the 
sense of hearing
tactile image: 
an image that 
appeals to the 
sense of touch
visual image: 
an image that 
appeals to the 
sense of sight

It is Spring in the mountains.

I come alone seeking you.

The sound of chopping wood echos

Between the silent peaks.

The streams are still icy.

There is snow on the trail.

At sunset I reach your grove

In the stony mountain pass.

You want nothing, although at night

You can see the aura of gold

And silver ore all around you.

You have learned to be gentle

As the mountain deer you have tamed.

The way back forgotten, hidden

Away, I become like you,

An empty boat, floating, adrift.

11
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 I was at home in Los Vilos with my three children when the house 
started to shake at 7.55pm.

 Here is the same information presented in a different order:

 When the house started to shake, I was at home in Los Vilos with my 
three children. It was 7.55pm.

 What effect is created by reordering the clauses? Does it change 
the emphasis? Does it make the opening more or less dramatic? 
Discuss your thoughts in pairs.

6 Write a new version of the fi nal paragraph (It is very quiet now …), 
making different choices of words, punctuation and grammar. You 
should aim to create the same feeling of tension and fear that the 
original has. Write about 100 words.

Self-assessment

Reread your paragraph. How effective were your choices of 
language, grammar and punctuation? Which ones did you feel 
were most effective in creating tension and fear? 

Place a tick under red, amber or green in a copy of the table to 
show the effectiveness of your choices.

Language

Grammar

Punctuation

Redraft your paragraph to improve it.

Summary checklist

 I can use a variety of strategies effectively to work out the 
meaning of unfamiliar words.

 I can use precise vocabulary to describe feelings and emotions 
related to events.

 I can comment on how a writer creates detail and effects 
through grammatical choices.

 I can create different meanings through choice of language, 
grammar and punctuation.
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Check your progress
Answer these questions.

1 What is the difference in effect between a present tense verb and past tense verb? 
Give some examples.

2 Describe the main differences between a drama script and prose writing.

3 Give some examples of � gurative language.

4 Explain the impact of the placement of punctuation choices in poems – what effect is 
created by end-stopping, enjambment and caesura?

5 Give an example of a compound-complex sentence.

6 Explain two strategies for working out the meaning of unfamiliar words. 

Project

In this unit you have explored the relationship between nature and humans. 
Sometimes that relationship is positive; sometimes it is destructive.

Think about how the relationship between nature and humans is represented in 
books, poems, pictures, TV shows and fi lms. In groups, collect examples that show 
the relationship in different ways. Find paragraphs, lines or pictures that present a 
memorable image of the interaction between humans and nature.

Once you have collected 
your examples, think of an 
interesting way to display them. 
You could create a wall display 
in your classroom, compile 
them to make a book, create a 
visual presentation or upload 
them to your school website.

Afterwards, give a presentation 
about your collection to the 
class. Each group member 
should talk about some of the 
things you chose. Remember 
to explain clearly why you 
chose each item and what 
you feel it shows about the 
human−nature relationship. 
Speak clearly and with 
enthusiasm to engage your 
listeners.
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Getting started

How would you define the word ‘verb’? In pairs, write a list 
of verb types with examples. Then think of a wild animal and 
describe how it moves to your partner, using powerful verbs. 
For example, ‘This animal sprints across grassland, hunting its 
antelope prey’ (a cheetah). Try to guess each other’s animal.

In this unit, you will explore the ways that people interact with nature.  
You will read extracts from a novel, analyse a series of poems and consider 
environmental issues. As you work through the texts and activities, 
think about how they show the relationship between people and nature.

  1.1  The leopard
In this session, you will:

• look at how structural features can be used  
for effect

• consider how verbs can be used in descriptions

• explore how a writer combines structural and  
language techniques

• discuss what might happen next in a story.

1  Nature and humans

8
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1.1  The leopard

When the Mountains Roared 
This extract is from a novel called When the Mountains  
Roared by Jess Butterworth. It tells the story of Ruby,  
a girl travelling in India. In this passage, she is walking in  
the mountains, taking pictures with her friend Praveen.  
They encounter two people who they recognise,  
Toad and Stinger, with another man.

Extract 1
The tallest mountain peaks are always there in the 
distance. The sun rises behind them. At dawn the air 
fills with birds and tweets. In the growing light, Praveen 
spots the remains of a camp fire at the side of the path. 
We run and place our hands over it. It’s still warm.

We walk higher and higher, climbing up to the clouds.

‘My mum always says that up in the mountains there are fewer 
people, which means there are fewer thoughts. It’s one of the 
reasons it’s so peaceful,’ says Praveen.

I’d never thought about it like that before. The air is thinner up 
here. I can feel it in my chest. I hear twigs cracking up ahead.

Praveen raises his finger to his lips. We tiptoe onwards. A smaller 
path has been made through the trees, off the main path.

Praveen beckons me that way. I grip the camera in my hand. 

Suddenly, a shot rings out into the air. It echoes off the 
mountains, disturbing the stillness.

I duck behind some ferns, pulling Praveen down with me. We 
crawl forwards on our hands and knees towards the sound. I can 
hear men’s voices ahead. Peering between ferns, I see Toad and 
Stinger, and a tall man who must be the film star, Garjan Mankar. 

In front of them is a leopard.

01

1 Read Extract 1 again. As you read, make notes on:

a the impression of nature the writer gives in the first  
three paragraphs

b which characters seem ‘good’ and which ‘bad’.
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1   Nature and humans

2 In f iction, writers structure their stories to include and develop 
different tones and effects. In this extract, the writer initially 
establishes a peaceful tone, but as the story develops a sense of 
danger emerges. 

 In pairs, carry out the following tasks:

a Summarise the story so far. 

b Identify the point in the extract where the tone changes.

c Make notes on the effect this change of tone has on  
the reader.

Key words

fiction: stories 
about imaginary 
characters and 
events
tone: the way that 
someone speaks 
or how a piece of 
writing sounds, 
which helps 
suggest mood 
and feelings 
summarise: to 
explain the main 
points of a text in 
a few words

Language focus

When selected carefully, verbs can really bring a description to 
life. One of the key decisions writers make is which verb tense 
to use. Past tense verbs describe events that have already 
happened. The difference in time between when the story is 
narrated and when it occurred adds some distance to the tale. 
This can make a story seem more natural – when we recount 
experiences, we do so from a point after they have occurred. 
Present tense verbs make the action seem more immediate, 
which can create a sense of excitement, drawing the reader into 
the story. Look at these examples.

• Amir blasted the football over the wall.

The past tense verb has the effect of looking back at a dramatic 
moment. The action seems to ‘stand still’ as we observe Amir’s 
actions at a distance from a point in the future.

• Amir blasts the football over the wall.

Here the actions seems immediate, almost as if we are 
there at the moment it takes place.

3 In Extract 1, the writer uses present tense verbs such as 
rises, spots and walk. Write a paragraph commenting 
on the verbs the writer has chosen to build detail in this 
extract. You should also explain the effect of using the 
present tense.
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1.1  The leopard

One of the themes of this story is how human actions can harm nature. 
In Extract 2, Ruby and Praveen see what the men do to the leopard. 
The writer combines language, characterisation and structural features  
to heighten the effect of sadness and cruelty at what happens.  
Think about this as you read the extract.

Key words

theme: the main 
subject of a talk, 
book, film, poem, 
etc.
characterisation: 
how a writer 
conveys a 
character’s nature 
and personality 
structural 
features: the 
way that a text 
is ordered and 
organised

Extract 2
The leopard knows it’s cornered and faces them snarling.  
Its body is low to the ground. 

‘Run,’ I whisper under my breath. ‘Why don’t you run?’

But then I notice one of its back paws is stained with blood. It can 
only limp.

My heart leaps; it must be the same leopard I saw before.

She growls, warning them not to come closer. 

It happens so fast. A click, and then the crack of their guns.

‘No!’ I scream.

My voice is lost beneath the sound of shooting.

And it’s too late. There’s nothing I can do. The beautiful leopard 
thuds to the ground. I collapse against a tree.  
And the mountains roar with me. 

   *

The leopard lies on its stomach; a sandy-coloured 
coat covered in black rosettes. Its front legs are 
spread in front of it, with its long white tail curled 
round its side. The coat has a velvet sheen all over 
except for the bullet wound in its side. 

The men tower over it, clasping their rifles. Stinger 
kneels, touching the leopard’s fur.

‘It’s not a snow leopard, but it has one beautiful coat,’ 
says Garjan admiringly. He removes his sunglasses  
and rests them on top of his head.

Evidence. This leopard’s death can’t be in vain. With 
shaky hands I grip the camera and switch it on. It whirs 
as the lens pushes out. I raise it up and focus through 
the leaves.

02
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1   Nature and humans

‘Wait, Ruby,’ whispers Praveen behind me. ‘Wait—’

I press the shutter.

Click.

The air around me is bathed in bright white light as the camera 
flashes.

The men look up in our direction, dazed for a split second.

I forgot about the flash.

4 Look at this list of techniques that the writer uses. Write a brief  
explanation for each one, commenting on its effect and using an 
example from the text.

• the leopard is seen as a victim figure

• the men are seen as villain figures

• the link between the narrator and the leopard

• vocabulary to show the beauty of the leopard

• powerful verbs showing what happens to the leopard and how 
the narrator reacts.

Key words

figure: a 
recognisable type 
of character in 
a story, such as 
a hero, villain, 
victim
narrator: the 
person telling  
the story

Reading tip

When analysing a writer’s methods, remember that the most 
important aspect is the effect that particular techniques have 
on the reader. Briefly identify the techniques, then focus your 
comments on their effect.

•  In Activity 4, did you find it easier to write about features such  
as characterisation (the first two bullet points), structure  
(the third bullet) or language features (the last two bullet points)? 

• Why do you think that is? 

•  How could you improve your skills at writing about these  
techniques?
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1.2  The mysterious figure

5 Extract 2 ends with a real sense of danger. In pairs, discuss what 
you think will happen next. Share your ideas about what you  
would do next if  you were Ruby.

Key words

prose: the form of 
language found in 
novels and non-
fiction texts such 
as articles, written 
in paragraphs 
rather than verse
script: the words 
and actions from 
a play written 
down for the 
actors to use

Summary checklist

 I understand how a writer structures a story to create  
specific effects.

 I can explain how verbs can be used to bring descriptions  
to life.

 I can analyse the effect of language and structural choices  
in a text.

 I can develop a discussion, sharing and listening to ideas on 
what might happen next in a story.

  1.2  The mysterious figure
In this session, you will:

• perform a section of dialogue from a story

• write an audio script based on a prose text

• work out the meaning of unfamiliar words

• give a reasoned response to a text using references.

Getting started

What are the main differences between stories written in prose 
and those written as drama scripts? In pairs, make a list of the 
features of both types of writing and compare them.
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1   Nature and humans

Read the next part of When the Mountains Roared. 

Extract 3

‘Get back,’ I say to Praveen.

Toad reacts first. He bellows and charges towards us. 

In an instant, strong hands clasp around my arms, 
yanking me up. He tugs the camera from around my 
neck, breaking the strap, and hurls it against a rock. It 
smashes into pieces.

‘No,’ I say, rushing towards it. All my photos are stored  
on there. 

Stinger heaves Praveen from the undergrowth. 

‘What are you doing out here?’ Toad barks.

‘Who are you working for?’ yells Garjan, his gaze wild. ‘Are 
you taking pictures of me?’

‘We were taking pictures of animals,’ I say, quickly. ‘I’m 
practising to be a wildlife photographer.’

I can’t stop looking at the dead leopard. I wonder if it’s 
the same one I met eyes with, that day in the jungle. The 
one that watched me. The one I vowed to protect. I shake 
Stinger off and kneel next to it, touching the soft fur, to 
make sure. There’s no heartbeat.

‘You killed it,’ I hiss at the film star. ‘You coward.’

His handsome face flushes red.

‘I’ve had enough of this,’ says Toad, grabbing Praveen’s 
arms and forcing them behind his back. ‘Get her!’

Stinger’s hands close around my wrists.

A silhouette appears on the ridge above us.

03

14
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1.2  The mysterious figure

1 This part of the story is very dramatic. It shows characters in 
conflict, experiencing a range of emotions. It includes dialogue and 
ends on a moment of tension – the reader is unsure whose side the 
unnamed person is on. 

 In groups of three, read the dialogue – the words spoken by the 
narrator (Ruby), Toad and Garjan. Use your voice and gestures  
to show the emotions they are feeling.

Speaking tip

When reading dialogue aloud, remember to think about the 
context. Consider who your character is speaking to, how they 
might be feeling and any actions they would be carrying out at 
that point in the story.

2 In groups of three, rewrite Extract 3 as an audio drama script.  
Use the original dialogue but remember that drama scripts do  
not have a narrator, so you will need to consider how to convey  
the information that comes from the description rather than  
the dialogue. You will need to show the confrontation, the 
narrator’s thoughts about the leopard and the shadowy figure  
that appears at the end. You could do this by adding more  
dialogue or using sound effects.

 Remember to add names into the dialogue so listeners will know 
who the characters are talking to. For example, Ruby: Get back, 
Praveen! tells the reader who the narrator is talking to.

15

Writing tip

Scripts are set out 
in specific ways. 
Character names 
are written at the 
side and tone of 
voice is shown in 
brackets. Sound 
effects and stage 
directions are 
also shown in 
the body of the 
script.

Key words

dialogue: 
conversation 
between two or 
more characters, 
written as direct 
speech
gesture: 
movements of the 
hands or arms to 
add emphasis or 
bring a story to life
context: the 
situation within 
which something 
exists or happens
audio drama: a 
play that is heard, 
rather than seen, 
by the audience
stage directions: 
words in a script 
that explain what 
is happening on 
stage or tell the 
actors how to 
move and speak

Peer assessment

Swap scripts with another group. 

• What details did the other group include in the script that 
were not in yours? 

• Were these details important or effective?

• How well do you think a listening audience would be able to 
follow the action from the script? Give feedback, explaining 
your reasons.
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Now read the next part of the story. 

Extract 4

Grandma stands over us all. 

‘Let them go,’ she calls. Her voice is calm, icy. It sends shivers 
down my spine.

There’s a stunned silence, and then Toad laughs.

‘You think we’re going to believe that you, an old woman, could 
ever use that thing? Do you even know which end to point?’

‘I’m giving you one more chance. Get away from them or I’ll 
shoot,’ she says again.

‘Go and get her too,’ says Toad to Stinger.

Stinger hesitates, then takes a step forward.

A bullet skims the branches above us. I can feel it whistling 
through the air.

‘Next time I shoot, I’ll be aiming for you,’ Grandma says.

‘Let them go,’ says Garjan, stumbling backwards.

‘But …’ says Toad.

‘Do what the old lady wants,’ he shouts, brushing off his  
leather jacket.

While they’re distracted, I scramble along the dirt for the 
camera. The blue memory card is on the ground, half-hidden 
under some leaves. I grab it. It’s cracked down the middle. I 
shove it quickly into my pocket. 

I bend down and rummage through the branches.  
Something scratches my wrist.  
I yank my hand back. 

‘Ouch,’ I say. Then I see movement and a blur of 
spots. I part the foliage, more carefully this time. 
Two wide eyes stare back at me. A cub, falling 
over its hind legs as it tries to back away. 

I reach forward and grab its soft warm fur.

It opens its mouth and gives a tiny roar.  
A high-pitched, scratchy sound.

It’s calling for its mother. 

04
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1.2  The mysterious figure

3 One way to work out the meanings of words that are unfamiliar 
to you is to look at their context. This means reading the words 
around the unfamiliar word and understanding what is happening 
in the story at that point. 

 For example, look at the word rummage in the extract. Now look 
carefully at the whole sentence, and at what happens just before 
and just after it. You know that the narrator is looking for the 
memory card among the branches so you can make a sensible guess 
that rummage means ‘to search roughly’. Work out what the words 
foliage and cradle mean. Then check your answers in a dictionary.

4 In Extracts 2 and 4, the writer makes references to the title of 
the novel, When the Mountains Roared. Find these references in  
the extracts, and write a short explanation of how they link to  
what is happening in the story. Consider what the writer is 
suggesting about:

• nature’s response to the death of the leopard

• the narrator’s reaction to the cub.

5 ‘This story shows the worst of human attitudes to the natural 
world.’ How far do you agree with this statement about When  
the Mountains Roared ? Write a paragraph explaining your view. 
Use references from the text to support your ideas.

‘Is that a cub?’ asks Praveen, in awe.

I nod and hide the leopard cub in the inside of my jacket to 
keep it calm and carry it down the slope. As I cradle the cub, 
my heart feels ready to burst with love for it. 

The mountain is silent apart from howling wind.

Writing tip

When listening 
for main points in 
a spoken account, 
focus on dates 
and key events 
that stand out as 
important.

Summary checklist

 I can use voice and gesture to convey a character in dialogue.
 I can write an audio script based on a prose text, incorporating 

information from the narrative.
 I can use context to work out the meaning of unfamiliar words.
 I can respond to a task, giving my own view and using 

references to support it.
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  1.3  The wildness of eagles
In this session, you will:

• identify figurative language in a poem 

• summarise information from two texts

• explore the ways language is used in different texts on a 
similar topic

• organise and take part in a group discussion.

Getting started

What is figurative language? In pairs, talk about the different 
types of figurative language there are and make a list  
of terms. Give an example of each one.

‘The Eagle’ 
Read this poem by Alfred, Lord Tennyson. 

He clasps the crag with crooked hands;
Close to the sun in lonely lands,
Ringed with the azure world, he stands.

The wrinkled sea beneath him crawls;
He watches from his mountain walls,
And like a thunderbolt he falls.

clasps: holds 
tightly
crag: a rocky hill 
or cliff
azure: blue

05
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1.3  The wildness of eagles

19

1 What impression of the eagle does the poet create? Use your own 
words to describe it.

2 Poets often use figurative language techniques such as simile and 
personification to present the natural world. They may also use 
sound-based language techniques such as alliteration. 

a Identify the techniques Tennyson uses in ‘The Eagle’.  
Give examples.

b Write a paragraph explaining the effect of the figurative 
language in the poem. What impact do these techniques have 
on the reader?

Higher into the Hills
Many texts may explore similar topics and themes, but they do so in 
different ways. Read the non-fiction text in which the writer describes  
his experiences in Mongolia.

Key words

figurative 
language: words 
and phrases used 
not with their basic 
meaning but with 
a more imaginative 
meaning to 
create a special 
effect; figurative 
language 
techniques include 
simile, metaphor 
and personification
simile: a type 
of figurative 
language in 
which one thing 
is compared to 
something else 
using the words 
‘as’ or ‘like’
personification: a 
type of figurative 
language in 
which an object 
is described as 
if it has human 
characteristics
alliteration: use 
of the same 
sound, especially 
consonants, at 
the beginning 
of several close-
together words
non-fiction: writing 
that is about real 
events and facts

Extract 1

I’d always thought that eagles were beyond human control – 
they were wild creatures that humans just couldn’t tame. On my 
Mongolian adventure, I discovered the truth.

The next stop on my tour of Mongolia took me higher into the 
hills. Every July, this beautiful region attracts hundreds of tourists, 
all amazed to learn about the lives of the Kazakh tribes who live 
there and their deep bond with the animal world, particularly  
the eagle.

The 100 000 Kazakhs in Mongolia travel in the summer, living in 
camps, and in winter they live in houses. I found myself staying 
with a friendly Kazakh family who were widely respected in the 
community. This was mainly because Arman, the eldest son, was 
an expert in training golden eagles. Animals are very important 
in this area for transport, but it is the eagle – and the ability to 
tame it – that is a key part of the traditions of these people.

An eagle is a big bird. It builds huge nests in cliff faces, has a  
two-metre wingspan and can weigh 7 kg. An eagle can fly at 
speeds of 180 km/hour. It is a fantastic and fearsome hunter. 
Arman promised me he’d introduce me to Raban, the eagle he 
had tamed eight years ago, and so there I was in the shimmering 

06
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1   Nature and humans

3 Look closely at the way the eagle is described in the final 
paragraph. Then read the poem ‘The Eagle’ again. Create a table 
that summarises the appearance and actions of the eagle as it is 
described in the extract and the poem.

4 Write a paragraph of about 100 words comparing the way language 
is used to describe the appearance and actions of the eagle in each 
text. Use relevant quotations to support your points. 

Now read the next part of the description.

early morning light, staring at the impressive hooded eagle sitting 
on his arm. Arman was an expert. I could see that. I wanted to 
know how – and why – he had tamed this incredible creature, with 
its razor-sharp talons and beautiful coat.

Extract 2

Arman explained to me the importance of eagles to the Kazakhs 
in times gone by. Their great value was their hunting skills. 
Eagles can be trained to kill animals, which then feed the tribe. 
Eagles are also an important symbol, he said. They are believed 
to bring good luck.

I asked Arman how he tamed the bird. It was a skill he learnt from 
his father. The process is fascinating. First of all, you need to find  
a bird. This is done by locating a nest way up in the mountains, 

07
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1.3  The wildness of eagles

5 Readers choose texts for different reasons. Think about Higher  
into the Hills and ‘The Eagle’. Which one would you would  
choose to read:

• for pleasure

• for information

• for research?

 Compare your choices with a partner, making sure you explain 
your reasons clearly.

6 People have different opinions about the way humans use animals. 
Here are two views of the topic:

then taking a young female from it. Female birds are preferred 
because they are larger so they can catch larger prey. Once the bird 
has been taken, a hood is put over its head and it is tied down. 

This sounds a little cruel to me, but there are some tender 
aspects to the training. ‘I treat my eagle like I treat my own 
baby,’ said Arman. Keeping the eagle calm and happy is 
very important. Trainers sing and talk to their birds. They 
communicate. Training an eagle to hunt involves lots of 
repeated practice and rewards. The human voice is the key. It 
can take two months before an eagle is ready for hunting. 

‘Arman truly understands eagles,’ noted another family member – 
and I could see the respect Arman had for this incredible bird. 
There was a bond that I assumed would last a lifetime. I was 
wrong. ‘We return eagles to the wild after ten years. They are 
noble. They need freedom eventually,’ he explained.

Key word

opinion: a 
personal view 
or judgement 
about something, 
not necessarily 
based on fact or 
knowledge

Humans are more  
important than animals and can 

use animals in any way they 
choose.

Humans should never try 
to control, tame or kill 

animals at all.
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1   Nature and humans

Listening tip

When other 
speakers are 
contributing, 
listen carefully to 
the points they 
make. It may help 
to take notes so 
you can refer to 
them when you 
respond.

Peer assessment

At the end of the discussion, assess what went well and what 
could be improved:

•  How well did you and other members of your group 
communicate your views? 

•  Did everybody contribute? If not, why do you think that was?

•  On a scale of 1 to 10, how would you judge the listening 
skills of the group?

Summary checklist

 I can identify and explore the effects of figurative language in 
a poem.

 I can summarise information from two texts concisely and 
accurately.

 I can compare the language used in fiction and non-fiction 
texts on a similar theme.

 I can work well in a group, taking turns and listening 
effectively. 

 In groups, discuss these views. Use information and examples from 
Higher into the Hills, your own knowledge and any other research 
you are able to do on the topic. Start by deciding what roles you 
may need in your group – for example, chairperson or researchers. 
Try to build on shared ideas and explore points of agreement and 
disagreement.

  1.4  The poetry of Tu Fu 
In this session, you will:

• identify the main and subsidiary points in an audio script

• explore the structural features of poetry

• consider how a theme is presented in a range of poems

• analyse how a poet uses language techniques to present 
theme.
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  1.4  The poetry of Tu Fu

Getting started

In pairs, talk about poems you have studied in school. You should:

•  discuss which poems were your favourites and why

•  try to remember some lines from these poems.

Listening tip

When listening 
for main points in 
a spoken account, 
focus on dates 
and key events 
that stand out as 
important.

A hawk hovers in air.

Two white gulls float on the stream.

Soaring with the wind, it is easy

To drop and seize

Birds who foolishly drift with the current.

Where the dew sparkles in the grass,

The spider’s web waits for its prey.

The processes of nature resemble the business of men.

I stand alone with ten thousand sorrows.

1 Tu Fu was a Chinese poet who lived more than 2500 years ago. 
Listen to the podcast about Tu Fu. As you listen, make notes  
about the poet’s life. 

 Divide your notes into main points, covering the significant dates 
and events in his life, and subsidiary points (minor details about his 
life). Use any method you prefer to make these notes, such as bullet 
points, a spider diagram or a table.

‘Loneliness’
Many of Tu Fu’s poems explore the link between nature and humans. 
Read the poem ‘Loneliness’.

08

2 Make brief  notes to answer the following questions.

a What does the poet mean when he writes that the birds 
foolishly drift with the current?

b How do you think the spider’s web is like the business of men?

c How do you interpret the final line? What impression does it 
give of the narrator’s feelings?

09
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1   Nature and humans

Key words

symbol: a literal 
object that stands 
for or represents 
something else
end-stopped: 
where a line of 
poetry has a full 
stop at the end
enjambment: 
where one line of 
poetry continues 
on to the line 
below
caesura: a 
break within a 
line of poetry 
where either 
punctuation or 
the rhythm of the 
poem indicates a 
pause

Language focus

In poetry, different effects can be created by varying the length 
of lines and how they are punctuated.

• Some lines of poetry have a punctuation mark at the end – 
they are end-stopped or use a comma.

• Sometimes a poet will use enjambment to create a sense of 
movement or to make the poem sound like a monologue.

• Poets may also decide to use punctuation in the middle of a 
line (caesura) to signify a pause.

Look at this example.

A hawk hovers in air. 
Two white gulls float on the stream.
Soaring with the wind, it is easy
To drop and seize
Birds who foolishly drift with the current.

The first and second lines are end-stopped. They make the 
reader pause and focus on the two birds. A sense of stillness is 
created, as if the hawk and the gulls are waiting. 

The next three lines are one sentence split over three lines. The 
comma after wind creates a caesura. Then enjambment is used 
to suggest the movement of the birds as they soar, drop and 
seize. Notice how the punctuation choices are tied to the ideas 
in the poem.

3 ‘In this poem, nature acts as a symbol for human behaviour.’  
Write a brief  explanation of what this statement means.

‘Visitors’
4 In pairs, take turns to read ‘Visitors’ by Tu Fu aloud. As you read, 

use your voice to convey the tone of the poem.

• Pause when commas and full stops indicate end-stopping  
or caesura.

• Consider where in the lines the pauses and enjambment fall.

 How does this choice of punctuation and position convey the 
personality and feelings of the narrator? Discuss this in pairs.
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  1.4  The poetry of Tu Fu

5 In pairs, discuss and compare how the 
relationship between nature and humans is 
presented in ‘Visitors’ and ‘Loneliness’. Consider:

• the effect that nature has on humans

• the viewpoints – what can you say about the narrator?

• the purpose of each poem – what is the poet trying to say  
to the reader?

Reading tip

Comparing two texts means exploring similarities and 
differences. Use the bullet points or guidance given in tasks to 
shape your comparison, then focus on similarities at first. You 
can use the ‘Both/but’ structure to guide your discussion: ‘Both 
poems … but poem 1…’.

Key word

voice: the way 
a particular 
character speaks 
or thinks in 
fiction, or the 
writer’s tone and 
point of view in 
non-fiction6 Here are some views about voice and theme in the two poems. 

Note down some examples from the poems to support or challenge 
each view, then compare them with a partner.

I have had asthma for a

Long time. It seems to improve

Here in this house by the river.

It is quiet too. No crowds

Bother me. I am brighter

And more rested. I am happy here.

When someone calls at my thatched hut

My son brings me my straw hat

And I go out and gather

7 handful of fresh vegetables.

It isn’t much to offer.

But it is given in friendship.

10

9781108746632_1st_sample_print.indb   25 12/12/20   5:09 PM

DRAFT

We are working with Cambridge Assessment International Education towards endorsement of this title.

Original material © Cambridge University Press 2021. This material is not final and is subject to further changes prior to publication.



26

1   Nature and humans

Tu Fu’s poems 
present nature as 

aggressive.

Tu Fu’s poems 
show that nature is 

beautiful.

• What were the challenges of comparing two poems? 
•  What advice would you give to someone about to attempt  

this activity?

Tu Fu’s poems show 
that nature can have 
a positive effect on 

humans.

The voice of each 
poem sounds 

thankful.

The voice of each 
poem is sad.

‘Written on the Wall at Chang’s Hermitage’
Now read a final poem by Tu Fu.

7 a  Make notes on how nature is presented in the poem.Think 
about voice and choice of end-stopping and enjambment. 

b Look more closely at the use of language, particularly aural, 
tactile and visual images. For example, you could explore the 
feeling of isolation created by the sounds of the chopping 
wood amid the silence of the mountains. 

Key words

aural image: 
an image that 
appeals to the 
sense of hearing
tactile image: 
an image that 
appeals to the 
sense of touch
visual image: 
an image that 
appeals to the 
sense of sight

It is Spring in the mountains.

I come alone seeking you.

The sound of chopping wood echos

Between the silent peaks.

The streams are still icy.

There is snow on the trail.

At sunset I reach your grove

In the stony mountain pass.

You want nothing, although at night

You can see the aura of gold

And silver ore all around you.

You have learned to be gentle

As the mountain deer you have tamed.

The way back forgotten, hidden

Away, I become like you,

An empty boat, floating, adrift.

11
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  1.5  Destroying the planet

c When you have completed your notes, write a 150-word 
response to this question:

 How does Tu Fu present nature in ‘Written on the Wall at 
Chang’s Hermitage’?

 Remember to use standard English in your response, and take 
care with your handwriting.

Key word

standard English: 
the most widely 
accepted form 
of English that is 
not specific to a 
particular region

hermitage: a 
remote place 
where a hermit (a 
religious person) 
lives alone

Summary checklist

 I can make clear notes identifying a range of points from  
an audio script.

 I understand some key structural features of poetry and can 
comment on their effect.

 I can explain how a poet presents a particular theme in a  
range of poems.

 I can analyse how a poet uses language techniques to  
present theme. 

  1.5  Destroying the planet
In this session, you will:

• summarise information from two argument texts

• compare how two texts are structured and developed

• explore how writers use connectives

• identify and use formal and informal language.

Getting started

Writers choose the formality of their language depending on 
many factors. In pairs, discuss any factors that you feel might 
influence a writer’s choice of formal or informal language.

27
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1   Nature and humans

Climate change
In recent years, people have become much more aware of how the 
climate on our planet is changing. The following texts present two 
different arguments about climate change. Skim both texts quickly to  
get the gist of  the information and viewpoint in each one. The first is  
an article from a newspaper article for adult readers. The second text  
is from an online magazine for teenagers.

Key words

argument: an 
opinion that is 
made up of a 
series of points
skim: read a text 
quickly to get the 
overall idea
gist: the main 
point of a text

tilts: moves into 
a slightly sloping 
position
orbits: moves 
around
ice caps: the 
covering of ice 
over large areas 
of the North and 
South Poles

News Headlines

CLIMATE CHANGE: A NATURAL PROCESS

Our planet is changing. 
Although it’s likely that 

humans have contributed to 
these changes, to claim that 
we are fully responsible isn’t 
true: there are natural forces 
happening that humans have 
no influence over, and it’s all 
to do with the way the Earth 
moves.

Basically, the angle at which 
our planet is positioned 
influences the climate. It is true 
that climate change can alter 
the way Earth tilts. However, 
it also works the other way: 
Earth can change its position 
without any influence from 
human factors; therefore, it’s a 
natural process.

The way Earth orbits the 
Sun has an effect, too. If the 
orbit changes, summer and 
winter temperatures increase; 
consequently, the North and 

South Poles travel closer to the 
Sun. Hence, the ice caps melt, 
which results in rising sea levels.

Changes in weather patterns 
are also a result of the way 
Earth changes its position. If the 
orbit varies, the Sun has more 
influence and our planet gets 
warmer. The seasons change 
too: major storms in Canada 
and North America used to occur 
between June and August. Now 
they take place between August 
and October.

Climate change is a natural 
thing. That’s not a popular 
statement, and humans’ desire 
to blame themselves is normal. 
But there’s no need. Although 
the rising population of the 
planet does not help, and the 
way humans use resources is 
adding to the problem, it isn’t 
all our fault. No. We’re victims 
too.

12
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  1.5  Destroying the planet

greenhouse 
gases: gases in 
the air that trap 
heat and energy 
from the Sun

1 Read both texts again and make notes on:

• who or what is to blame for climate change  
according to each article

• the main points the writers make in each article.

 Before you start, decide on the best way to collate (collect 
information together) and organise your notes.

2 Now use your notes to consider how these main points  
are developed and structured in both texts. In pairs, note down:

• at which point in each text the main ideas are placed

• the differences in the use of features such as 
headings, subheadings and bullet points

• which text you found more appealing and why.

WE’RE DESTROYING OUR HOME
OK, so the Earth changes 
over time. Yes, we know 
the Ice Age came to an end 
12 000 years ago when Earth’s 
orbit changed and the Sun 
became stronger. Yet what is 
happening now is much more 
terrifying! Earth is getting 
hotter at a faster pace than 
ever before. We – the human 
race – are destroying our 
home. Fact.

How do we know?
For years, scientists have used 
information from satellites 
and other sources to examine 
the data. There’s no doubt 
about it – greenhouse gases 

have increased and this has 
caused the Earth to heat up. 
Scientists have examined the 
effect on ice caps and used 
information gathered from 
nature. We are warming our 
planet ten times faster than 
ever before!
Here’s the evidence:
• The temperature has ris-

en. In the past 200 years, 
the Earth has got hotter, 
BUT the past five years 
have been the hottest ever 
recorded. FACT.

• Ice is melting – 400 bil-
lion tonnes of ice is gone. 
AND snow is melting ear-

lier in the year than it ever 
did before. It’s terrible 
news for wildlife. FACT.

• Sea levels are rising. They 
increased by 25 cm last 
century, BUT in the past 
five years, they have gone 
up – by twice as much 
again! Sea life suffers and 
humans suffer. FACT.

• Extreme weather – no one 
could fail to notice the in-
crease in storms. AND 
they’ll get worse. FACT.

Still don’t believe me? Wow! 
Then ask a scientist. Ninety-
-seven per cent of them say 
we’re destroying our home.

About Home

29
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1   Nature and humans

3 Connectives can help to structure and sequence an argument. 
They help to shape the text by clarifying links and emphasising 
connections between points. For example, the first article uses  
these features to:

• introduce a new part of the argument

• show contrast

• conclude a point.

 Copy and complete the following table.

Example Purpose

Although it’s likely that … Introduces a contrasting idea.

However, it also works …

… therefore, it’s a natural process

Hence, the ice caps melt

Language focus

The type of language a writer uses is linked to the audience and 
purpose of a text. For example, a head teacher writing to parents 
about school rules will use formal language to indicate their 
professional status, their respect for their relationship with their 
audience and also the importance and seriousness of the topic. 
Formal language choices include the use of:

• complex words, such as specialist terms or more elevated 
synonyms

• punctuation such as colons and semi-colons

• complex sentence structures.

Writers sometimes use informal language to talk to their reader 
in a friendly way, which establishes a relationship between writer 
and reader. For example, a text encouraging children to start 
cycling will be written in way that is light-hearted and easy to 
read. Informal language choices include the use of:

• simpler vocabulary and contractions

• punctuation such as exclamation marks and dashes

• simple and compound sentences.

Key words

connective: a word 
or phrase that 
links two clauses 
or sentences 
together
formal language: 
the form of 
English used in 
more ‘serious’ 
texts and 
situations, such as 
news reports or 
official speeches
informal 
language: a more 
relaxed form of 
English, used 
when speaking 
or in more casual 
written texts, 
such as emails to 
friends
contraction: 
two or three 
words that are 
combined to 
make one shorter 
word with letters 
left out; the 
missing letters are 
indicated by an 
apostrophe
simple sentence: 
a sentence with 
one main clause
compound 
sentence: a 
sentence with 
two main clauses 
joined by ‘and’, 
‘but’, ‘or’
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  1.5  Destroying the planet

4 Look at the following quotations from the articles on climate change.

 Write a paragraph of about 100 words comparing the formality of 
these two extracts. Explain why you think the writers chose these 
levels of formality and their effects. Comment on features such as:

• choice of words

• use of punctuation

Key words

subordinate 
clause: in 
grammar, a clause 
that cannot 
form a sentence 
alone but adds 
information to the 
main clause
ellipsis: a set of 
three dots (…) 
used to indicate 
that words have 
been left out
minor sentence: 
a sentence that 
does not contain 
a main verb
complex 
sentence: a 
sentence with 
one main clause 
and one or more 
dependent 
clauses 

Continued

Consider the different levels of formality in these examples:

When considering which phone to purchase, research is paramount.

This is aimed at older adults who are unfamiliar with technology. 
It uses a complex sentence (with a comma to separate the 
subordinate clause) and the complex word paramount. The 
overall effect is of a professional, trustworthy advice.

So – a new phone?! Exciting. Want to compare the latest 
handsets? Here goes…

This is written for teenagers and young adults who are familiar 
with technology. Question marks, exclamations and ellipsis are 
used in a playful way and the sentences are minor or simple. 
The overall effect is light-hearted and friendly to engage the 
intended audience.

31

News Headlines

A If the orbit changes, summer and winter temperatures increase; 
consequently, the North and South Poles travel closer to the 
Sun. Hence, the ice caps melt, which results in rising sea levels.

B Sea levels are rising. They increased by 25 cm last century, BUT in 
the past five years, they have gone up – by twice as much again! Sea 
life suffers and humans suffer. FACT.
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1   Nature and humans

• different sentence types: minor, simple, compound,  
complex and compound-complex.

Key word

compound-
complex 
sentence: 
a sentence 
containing a 
compound 
sentence that 
also has one or 
more subordinate 
clauses

5 Rewrite the first article using informal language. You should:

• address the reader in a friendlier tone

• use appropriate language, sentence types, punctuation and 
connectives.

Writing tip

When writing an argument text, use features such as bullet 
points and subheadings to guide the reader through your line of 
argument and make your points really clear.

Summary checklist

 I can identify and summarise the main points in more than  
one text.

 I can compare how two texts are structured and developed.
 I can explain the purpose of connectives at the start  

of sentences.
 I can understand and use the features of formal and  

informal language.

  1.6  Creating suspense
In this session, you will:

• use different strategies to work out the meaning  
of unfamiliar words

• use sources to extend vocabulary about feelings  
and emotions

• consider how a writer makes grammatical choices for effect

• choose language, grammar and punctuation to create 
different effects.

32
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  1.6  Creating suspense

Getting started

What do you do when you come across an unfamiliar word when 
reading a text? What methods do you use to work out what it 
means? Discuss your ideas in pairs.

Tsunami witness
In this article, adapted from The Guardian, the writer describes what 
happened when a tsunami struck the area of Chile where she lived.  
A tsunami is a series of large waves triggered by an earthquake. Read 
the article, paying particular attention to the words that are underlined.

33

TSUNAMI WITNESS: I SAW THE SEA START TO RISE.  
THERE WAS TERROR AND ANGUISH

Jocelyn Tordecilla Jorquera lives in Los Vilos, near the epicentre of 
the earthquake which hit Chile. Here she describes the experience 
of the ground shaking and the sea coming into her town.

I was at home in Los Vilos with my three children when the house 
started to shake at 7.55pm.

The earthquake was very strong and it lasted for an unusually long 
time – around three minutes. It was longer than any earthquake 
we had felt before, including the 2010 earthquake.

Out of my window I saw the sea start to rise extremely quickly 
and come crashing in about two metres high into the coastline. 
It didn’t come in far but the force of the wave was enough to 
destroy the houses that are at sea level.

We had always been told that tsunami waves take a number of 
minutes to arrive and in this case it was different – the sea rose 
immediately.

Since the 2010 earthquake, our family, like all residents of coastal 
areas in Chile, have had an earthquake plan. We took immediate 
action and went into the most secure room of our house – the 
main bedroom, which after the 2010 earthquake we constructed 
in light material, in wood, as a precaution.

And then we evacuated the house on foot to the community’s 
designated secure zone – a hill less than a kilometre from the 
town that’s about 20 metres above sea level.

14
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Key words

morphology: 
the study of 
how words are 
formed and their 
relationship with 
other words
root word: the 
basic form of a 
word that other 
words with 
related meanings 
are based on
prefix: letters 
added to the 
beginning of a 
word to make 
a new word with a 
different meaning
suffix: letters 
added to the end 
of a word to make 
a new word with a 
different meaning
etymology: the 
origins of a word

It only took us about 10 minutes to get there but there was sheer 
terror and anguish – people were running and no one knew what 
was going to happen. Some people were on foot, others fled in 
their cars.

More than seven hours later, we’re still waiting here, with lots 
of people and above 40 vehicles, because the aftershocks are 
continuing. There’s more people from the town congregating 
further up the hill.

My husband went back to our house to get our car, and my 
children, aged 5, 10 and 13, are now asleep in it.

It is very quiet now. The electricity has just cut out in most of the 
town, and it’s in darkness.

Language focus

There are several ways of working out the meaning of unfamiliar 
words. You could use:

• context: looking at the words around it and the overall topic 
to make a sensible guess at the meaning

• morphology: looking at the shape of the word – that is, 
seeing if it has a root word, a prefix or a suffix, and using 
your knowledge of those to work out the whole word

• etymology: looking up the origins of a word to discover its 
possible meaning.

Sometimes a combination of methods will help you. For 
example, look at this sentence:

He stared down the dark, lonely street in trepidation.

What does trepidation mean?

• context: you may notice that the street sounds scary, so you 
might guess that trepidation means something like ‘a feeling 
of fear’.

• morphology: you may notice that trepidation uses the suffix 
‘-ation’, which you know refers to a state or quality. From 
this, you could guess that the word is a type of feeling.

• etymology: you might research the origins of the word and 
discover that it comes from the Latin word trepido, meaning 
‘to shake’.
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  1.6  Creating suspense

Key words

glossary: an 
alphabetical list of 
words or phrases 
from a text, with 
their meanings
sequence: the 
order of events in 
a story

Reading tip

When tracking 
the main events 
in a text, skim 
read to identify 
times, days 
and significant 
moments. 
Note down this 
information using 
a bullet-point list 
or a timeline.
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1 Work out the meanings of the underlined words in the article using 
one of the strategies described. Create a glossary for the article with 
definitions of all these words.

2 Read the article again. As you read, track the times and the sequence 
of main events. Create a timeline to show the order of events.

3 In pairs, discuss the emotions that the narrator and her family 
might have experienced at different points during the day.  
Use a thesaurus and online sources to write a list of interesting 
words to precisely define various feelings. Write these against the 
relevant times and events on your list or timeline.

4 Writers choose their words carefully, using them in particular ways 
to create different meanings and effects. Word choice works closely 
with other choices, such as grammar and punctuation. Look at this 
sentence:

 Some people fled on foot, others in their cars.

 Now look at the way this sentence has been rewritten below to 
create a different effect:

 They sprinted in absolute fear. That’s what they did. Men, women, 
children: all of them ran for their lives. Others – the lucky ones – 
scrambled into cars and hurtled away as fast as they possibly could.

 Make notes on the different choices of words, grammar and 
punctuation. What effect is created?

5 Another way to create different effects is to rearrange clauses. Look 
at the first sentence of the article and note how the narrator begins 
with information about her home and family:

Key word

clause: a group 
of words that 
contains a verb
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1   Nature and humans

 I was at home in Los Vilos with my three children when the house 
started to shake at 7.55pm.

 Here is the same information presented in a different order:

 When the house started to shake, I was at home in Los Vilos with my 
three children. It was 7.55pm.

 What effect is created by reordering the clauses? Does it change 
the emphasis? Does it make the opening more or less dramatic? 
Discuss your thoughts in pairs.

6 Write a new version of the final paragraph (It is very quiet now …), 
making different choices of words, punctuation and grammar. You 
should aim to create the same feeling of tension and fear that the 
original has. Write about 100 words.

Self-assessment

Reread your paragraph. How effective were your choices of 
language, grammar and punctuation? Which ones did you feel 
were most effective in creating tension and fear? 

Place a tick under red, amber or green in a copy of the table to 
show the effectiveness of your choices.

Language

Grammar

Punctuation

Redraft your paragraph to improve it.

Summary checklist

 I can use a variety of strategies effectively to work out the 
meaning of unfamiliar words.

 I can use precise vocabulary to describe feelings and emotions 
related to events.

 I can comment on how a writer creates detail and effects 
through grammatical choices.

 I can create different meanings through choice of language, 
grammar and punctuation.
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Check your progress
Answer these questions.

1 What is the difference in effect between a present tense verb and past tense verb?  
Give some examples.

2 Describe the main differences between a drama script and prose writing.

3 Give some examples of figurative language.

4 Explain the impact of the placement of punctuation choices in poems – what effect is 
created by end-stopping, enjambment and caesura?

5 Give an example of a compound-complex sentence.

6 Explain two strategies for working out the meaning of unfamiliar words. 

Project

In this unit you have explored the relationship between nature and humans. 
Sometimes that relationship is positive; sometimes it is destructive.

Think about how the relationship between nature and humans is represented in 
books, poems, pictures, TV shows and films. In groups, collect examples that show 
the relationship in different ways. Find paragraphs, lines or pictures that present a 
memorable image of the interaction between humans and nature.

Once you have collected 
your examples, think of an 
interesting way to display them. 
You could create a wall display 
in your classroom, compile 
them to make a book, create a 
visual presentation or upload 
them to your school website.

Afterwards, give a presentation 
about your collection to the 
class. Each group member 
should talk about some of the 
things you chose. Remember 
to explain clearly why you 
chose each item and what 
you feel it shows about the 
human−nature relationship. 
Speak clearly and with 
enthusiasm to engage your 
listeners.
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